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Table 1

Participants” Themes Related to the Scientist—Practitioner Concept

Participant A Participant B
1 The importance of theory (.19) Intuition
2 Learning from clinical experience (.57) Nonreflective
3 Flexibility in one’s clinical approach (.80) Rigor
4 The importance of therapy dynamics (—.42) Abstract
5 The importance of one’s own (and others™) Semantics
clinical experience over gquantitative
research (.51)
6 Making a difference in the lives of others Enhancing lives
(—2.11)
7 Thinking like a “scientist™ (1.23) Quack
8 The importance of the relationship (—.78) Science and practice are different cultures
9 Theory/research as source of knowledge
10 Practice as source of knowledge
11 Linear—-making direct causal links without
considering context
12 Cautious
13 Science and practice are opposites
14 Soft—caring: empathy
15 Personal life and experience as a source of
knowledge
Note. Numbers in parentheses are Participant A’s multidimensional scaling weights for each theme for a

one-dimensional solution.
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Table 2

Summary of Fit Indices for Each MD5S Dimensional Solution

Variable stress, Astress, RS0
Participant A

Dimension 1 151 931

Dimension 2 63 089 978

Dimension 3 040 049 985
Participant B

Dimension 1 250 al7

Dimension 2 A15 135 927

Dimension 3 087 028 937

Dimension 4 056 031 966

Dimension 5 041 015 976

Note. RSQ = R°, or variance accountad for: MDS = multidimensional

scaling.
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240 GOODYEAR, TRACEY, CLAIBORN, LICHTENBERG, AND WAMPOLD

—

Dimension 1
Interpersonal Focus versus
Focus on Therapeutic
Stance

ir from Clinical
. [ An Qlinical

Dimension 2
Orientation toward Science
versus loward Experience

Figure 1. Concept map for Participant A.
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